Those who give or receive instruction within a university are continually faced with the problem--whether they choose to pursue it or to ignore it--of determining the nature and the value of what they are doing. A university is often only a composite of vastly divergent departments, multiple perspectives, and even insulating specialties, but it can be drawn beyond these separations into that continual interchange which would constitute it an academic community by a common question so native to its life: What are we doing together?
find work in San Diego or those who prey on one another in East Los Angeles, the poor who live off of food stamps and the millions of old people hidden way in cheap rooms in our cities, waiting to die...Was it for this, asks the Church, that "God so wondrously established human nature and so much more wonderfully established it anew?"2 In the Easter of 1967, Paul VI opened one of the greatest documents of his pontificate with the following words:
The development of peoples has the Church's close attention, particularly the development of those peoples who are striving to escape from hunger, misery, endemic diseases and ignorance, of those who are looking for a wider share in the benefits of civilization and a more active improvement of their human qualities; of those who are aiming purposefully at their complete fulfillment. Following on the Second Vatican Ecumenical Council, a renewed consciousness of the demands of the Gospel makes it her duty to put herself at the service of all, to help them grasp their serious problem in all its dimensions, and to convince them that solidarity in action at this turning point in human history is a matter of urgency.
In this context of a "renewed consciousness",3 the Synod of Bishops of 1971 asserted that "action on behalf of justice and participation in the transformation of the world fully appear to us as a constitutive dimension in the preaching of the gospel."4 They have taught that the ministry of the gospel and the word of the Church must include a serious concern for human misery, that the structures of society must respond to human needs, that a gospel or a Catholic institution without this care for the pain and despair of men and women is false in claiming to be Catholic.
For this reason, the General Congregation of the Society of Jesus which met in Rome over the winter of [1974] [1975] (only the seventh such congregation in the four hundred years of the Order, one summoned not to elect a general but to deal with the crises in the contemporary world) demanded that every Jesuit enterprise be evaluated and finally judged by these two criteria: its service to the faith and its promotion of social justice,5--every Jesuit engagement, even the university:
Greater emphasis should be placed on the conscientization according to the Gospel of those who have the power to bring about social change, and a special place to the poor and Boston College --Office of University Mission and Ministry http://www.bc.edu/offices/mission/ 3 oppressed. We should pursue and intensify the work of formation in every sphere of education, while subjecting it at the same time to continual scrutiny. We must help to prepare both young people and adults to live and labor for others and with others to build a more just World.6
So seriously does the Congregation intend this, so urgent is this focus of Jesuit efforts, that the Order is to withdraw from those institutions whose orientation is indifferent to the revelation of God in Christ or impervious to the cries, for justice and humanity all over the world.
A decision in this direction will inevitably bring us to ask ourselves with whom are we identified and what our apostolic preferences are. For us the promotion of justice is not one apostolic area among others, the 'social apostolate'; rather, it should be the concern of our whole life and a dimension of all our apostolic endeavors. Similarly, solidarity with men and women who live a life of hardship and who are victims of oppression cannot be the choice of a few Jesuits only. It should be the characteristic of the life of all of us individually and a characteristic of our communities and institutions as well. Alterations are called for in our manner and style of living so that the poverty to which we are vowed may identify us with the poor Christ who identified Himself with the deprived. The same questions need to be asked in a review of our institutions and apostolic works and for the same reasons. 7
The attack is made that this focus upon justice perverts the nature of the university. The university is a place where one raises questions and conducts an inquiry. It is not a place for indoctrination, social or political or economic. The universities of South America have been crippled by making them centers of political activism and social revolt. The new universities of France were almost destroyed in 1968 when Maoist students brought them to a halt and physically threatened and even assaulted such major thinkers as Paul Ricoeur. In Europe, it is very difficult for a political moderate to find a position in many institutions of higher learning: in the communist world, freedom of inquiry has given way to iron political controls and constant indoctrination. This question ranges much further than over those institutions only which bespeak a Jesuit tradition or even those which carry a Catholic character in their organization of questions and curricula. The contemporary university is a very complicated mixture of schools and of faculties. of general education, higher education, and professional education, with the accent falling now on one of these and now on another. Such an institution is "consecrated to--and even constituted by--the unhindered movement of inquiry."8 Can it, then, without internal and fatal contradiction respond intensely to the need for social justice within this cruel century of unparalleled slaughters, massive totalitarianisms, continuous economic exploitation and seemingly endless sorrow? What is at stake is more than the Jesuit or even the Catholic university, though the question has been occasioned by events within the Society of Jesus and within the Church. What is at stake is the relationship between the university and the exploited throughout the world, between the students and the hopelessly poor. Should there be some bond between them?
Humanistic Education
I should argue that the university as such can possess and foster in its faculties and in its students a profound concern for the social order, that this engagement or care for "the development of peoples who are striving to escape from hunger, misery, endemic disease, and ignorance" emanates from the very nature of the university itself. This attention to the humanism, a humane sensibility to be achieved anew within the demands of our own times and as a product of an education whose ideal continues to be that of the Western humanitas.
In the Hellenistic period, paideia no longer meant simply the processes or techniques by which children were formally educated into their maturity. The word was extended to cover the product of all this education, the humane culture itself "pursued beyond the years of schooling and lasting throughout the whole of life to realize ever more perfectly the human ideal...: a mind fully developed, the mind of a man who has become fully a man." When the Romans sought to transpose this idea and to translate paideia into Latin, the term which Cicero and Varro brought forward was humanitas.9 Their choice was a significant one. Aulus
Gellius notes that those whose education was effective "in the good arts," were those who had become most human (maximi humanissimi).10 This vocabulary survives in the colleges of humanities, in a series of fields united under this designation, and in degrees given or honors conferred "in more humane letters." In one form or another, humanitas indicated a value around which the university clusters.
Formal education is always determined by the values towards which its content, processes and structures conspire. Indeed, one may distinguish professional education, higher education, and general education by the central aim which gives the component elements unity and internal consistency. The values of one will not be absent from the purposes of another, but the central values of each will give a unique constellation and a proportional importance to the presence of the others. Professional education almost by title intends to shape a human being to a career or to a task by which he may earn his living. It inculcates knowledge and insists upon the mastery of skills so that engineering or medicine or business will be well done. Higher education proposes a training in specialized research. It promotes in a human being those capacities and habits of reflection by which discovery may be advanced and the scientific or technical extension of knowledge promoted. General education, liberal or humanistic education, is oriented directly neither to the promotion of a career nor to the advancement of a collective body of knowledge. It proposes the humane development of the students as such. Whether that humane development be framed in terms of a freedom which emerges from the liberal arts, both literary and scientific, or in terms of a humanism which comes from a disciplined and profound acquaintance with the works which bespeak human excellence.
It is not that the courses of one form of formal education will be absent from the curriculum of another. Literature and history, science and ethics, mathematics and composition have their place in professional and higher and general education. But the governing aim, the reason given for its location and the extension accorded its pursuit will differ in each.
General education is foundational for either higher or professional education. The general development of a human being will promote certain skills whose further enlargement or specialization will be directed towards a profession or towards the advancement of knowledge. It has become fashionable to oppose the general knowledge given by the humanities college with the particularized expertise of higher education or the concrete mastery demanded by a profession. Actually all three forms of education are coordinate, and their interdependence has been indicated by the halting efforts of undergraduate professional schools to introduce a basic curriculum in the humanities or, conversely, by the profound effect which higher or professional education can exercise upon the undergraduate program.11What they share in common, when their aims are unconfused and their sequencing coherent, is a common commitment to human development, whether that development is into general excellence or into a sensitive engagement in a human profession or into a life given over to the advancement of knowledge. The university insists upon a profound commitment to the human.
The university has always been a place where persons ask questions, all questions, any questions which are seriously and humanly significant. The universities began with the disputed questions of the Middle Ages and continue with the free inquiry and instruction of our own. To erect such an institution is already to be involved in common assumptions about the reality and evolution of a human being: first, that to be human is to be able to
Boston College --Office of University Mission and Ministry http://www.bc.edu/offices/mission/question seriously and to derive answers and to grow in an atmosphere of progressive description and analysis; secondly, that there is a profound value in the progressive assimilation of skills and the mastery of subjects, that one grows as a human being in this way; thirdly, that the human race benefits enormously when inquiry and discussion are freed from alien pressures and integral with their evidence and unimpeded in their progress. In these three statements alone, among the hundred which any university community would insist upon, there is already a humanism, a general view of what it means to be a human being, a lived and accepted experience which can be articulated and examined in such disciplines as psychology, literature, philosophy, history, sociology, education, and theology, and whose content, whether examined or unexamined, will always lie at the foundation of such professional schools as those of business, law, and medicine.
From its inception, the university has proposed to educate human beings because it believed that they could be developed, and the Church began and fostered these institutions because this was to collaborate with the "power" of God, a divine presence which was effective when human beings progressed to become what they essentially are. Any discussion of the promotion of justice as a commitment of the contemporary university must be grounded on the basic understanding that the university exists for the human growth of its students. It is to foster the cultivation of mind through the refinement and enlargement of awareness, sympathies, disciplines, and judgments, and its finality is attained in that soundness and harmony of skills, affectivity, and knowledge which indicates personal culture. This does not exhaust the purposes of the university but it is included as central within them. If the university is to foster a passion for justice, it is because this has its place in the sensibility and understanding, the discriminating concerns and disciplined sensitivities that make for humanitas.
The Transformations in Humanistic Education
When John of Salisbury in the middle of the twelfth century opened his great defense of the liberal arts, he argued that every student must possess these before entering a profession
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either because the ancients took care to have their children (liberos) instructed in them or because their object is to effect the human person's liberation (libertarem)." Grammar, dialectic and rhetoric were methods, universal skills which could be brought to bear upon any subject-matter embodied in discourse to yield creative new insights and to reveal problems unresolved. Arithmetic, geometry, astronomy, and music were also universal skills which could be applied similarly to things in order to discover the "secrets of all nature". The trivium treated what was given in language and the quadrivium what was given in nature.
The effect of an education which comprised this circle of the arts was to free the students in two ways: they no longer needed the help of a teacher "to understand the meaning of books and to find the solutions of questions"; they possessed a developed sensibility so that freed from the ambitions or cares which dominate the lives of others, they "might devote The Jesuits' entrance into education takes up at this point, and the Constitutions of Ignatius indicates the transitional period in which it was written (1540-1556). The liberal arts are "the more humane letters," and they comprise the grammar and the rhetoric from the Middle Ages and the poetry and history of the Renaissance, to be followed by the natural sciences and the study of philosophy.14 The great scholastic theologian, James Lainez, protested to Ignatius that this attention en cosas de humanidad would debilitate the intellects of the young scholastics, educating them to be so attentive to style and form that they could not engage studies which were more profound such as scholastic theology. Ignatius directed Palanco, his secretary, to respond, reminding Lainez that "from times long ago until our own, it has been the common practice to begin with letras humanas, with the exception of those periods when barbarism reigned in the place of studies, not just in letras but also in human society. With the exception of those years, we gather that this method of beginning with a good foundation in letras humanas before going on to other studies prevailed in
Greece and Italy and I think in other places as well." The placing of humanistic studies at the beginning of an extended education was critical: "Such subjects open the mind gradually and prepare it to take subjects of greater consequence."15 So influenced by the Renaissance humanists was Jesuit education that it was a serious point of discussion in the 1920's whether This Renaissance orientation towards the mastery of subject matter contained its own inherent and historically realized liabilities. As the centuries spelled out the curriculum, these subjects became endlessly particularized and sub-divided. Literature became ancient and modern. Ancient became Greek and Roman. Greek became Hellenic and Hellenistic. The division of our fields has become so extensive that it is difficult for a scholar in one area to understand a scholar in another, and the courses themselves even on the undergraduate level can degenerate into a pedantic mastery of information. The contemporary universities live with the problems that issued from the Renaissance reform, with the fragmentation of knowledge as the concentrations upon subject matters became increasingly specialized. But the beginnings and original genius was a noble one: the university was to humanize the student through content, through bringing students into contact with the great accomplishments of human beings. The student would become more profoundly human by learning appreciation and criticism of the poetry of Homer and the history of Tacitus and the political rhetoric of Cicero and the music of Palestrina and the physics of Newton. Each was an extraordinary human achievement, and the student was humanized by assimilating it, by a developed sensitivity and the concrete knowledge which changed them profoundly as they became like what they loved. 17
It is almost universally agreed that a radical reform is again needed in the liberal or humanistic education of our time, whether that education be seen as the content of general education or a necessary element within or before professional or higher education. This agreement allows for a further advance in this education which has human development rather than simple vocational training as its governing purpose. If students are to be humanized in a world of massive manipulation, of technological sophistication, of increasing isolation and narrowness produced by progressive specializations, and of developing responsibilities to an international community, the university cannot simply return to the solutions of the Middle Ages or of the Renaissance, however much it can learn from their
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The first of these has already been mentioned: the fragmentation consequent upon the progression of the liberal arts as subject-matters or fields. The concentration upon these fields has left the practices of each increasingly isolated. It has fostered the divorce between "science" and "the humanities" as if it were inevitable that Western intelligence would live in two different worlds. The recognition of this disparity led to the search for methodological disciplines or skills, "universal arts," such as language, history, and method, which were common to all of these fields and whose mastery would allow for communication and If the university is to meet this charge, which is far more telling than a paragraph can detail, it must focus not only upon liberating skills to be mastered as in the Middle Ages or upon human achievements to be known and appreciated as in the Renaissance. It must move to the developed appreciation of the human person and to the human community precisely as such, to a disciplined sensitivity to the human life in its very ordinary or even wretched forms. The expansion and innovation in the humanities must be into a sense of human solidarity: a love for what is of human beings, human complexity and human experience precisely as it exists--not the human being as skilled or as idealized only, but the lived human life and the actual human situation as something to cherish and to care about. As the student once gave himself to the grammar of Donatus and learned to love the sixth book of the Iliad, so he must become more human by growing in wonder before the individual human person, the mystery that is inherent both in every human person and in the world community, and by assimilating an educated sensibility that includes a profound sense of human solidarity and a spontaneous sympathy for human pain. As the student was once freed, liberated
Boston College --Office of University Mission and Ministry http://www.bc.edu/offices/mission/ 13 through a command of dialectics and a discerning taste for Shakespeare, now her academic maturity must comprise a human affectivity and a sensibility to the problems of humankind, what is the lot and what constitutes the problems with which other people struggle. As we would never say that an indifference to beautiful poetry, to sound history, to a well-reasoned argument, to the advances of science are consonant with a liberal education, so must insensitivity to human pain and isolation from the international community with its pluralistic experiences and indifference to the great questions of economic justice and of pervasive exploitation mark a human being a savage, whatever the technical conquests in terms of literary skills and refined taste.
To bring the students to such a developed sensitivity that human pain and social injustice speak to their lives, that these pose problems for them which demand further specialized studies and consequent actions, is neither indoctrination nor partisan pleading. It is a humanistic education whose product is a sensibility, a set of skills, and a knowledge which is profoundly humane. It is part of what Paul VI has called the "search for a new humanism which will enable human beings to find themselves again."20 Such a search on the part of the academic institution is a reformulation of the liberal ideal proper to our own times and essential to an integral humanism whether in general, professional or higher education. This concern that human beings live lives of human decency and possibility is the contemporary embodiment of what has been so long a slogan within the humanities, a slogan now rearticulated against a consumer society and an indifferent power structure: Res sacra homo--a human being is a sacred thing. A responsiveness to human sorrow and to exploitation and a consequent passion for social justice are simply part of what it means to be a human being.
This attention to justice is a progressive embodiment of a humanism.
There are many ways in which such a development could take place within a humanistic curriculum. Perhaps just as grammar and rhetoric or arithmetic and geometry became the liberal arts of the Middle Ages, universal discipline brought to bear upon any subject-matter, so now political science and sociology, economics and anthropology must be transformed into such similarly general disciplines finding their place within the arts of words and the arts of things. In this transformation, the social sciences would be taught not so much for the professional expansion of their subject-matter, but as "arts", essential for developing humane sensibilities through understanding the human condition. These social disciplines could take experience and appreciation. Finally, from this stage of precision, one moves to that of generalization, such a grasp of the fundamental ideas and of the basic premises that one can apply them to many more fields and to subjects other than that whose original excitement and subsequent analysis have brought the student to this point. Romance, precision, and generalization are a single cycle of human evolution; they are the dialectical moments inherent in any and all human development: they are cycles within cycles within cycles. "All mental development is composed of such cycles, and of cycles of such cycles."24
In education there is an initial and crucial awakening of interest when one learns to read or to attend to nature. One is caught up in novels or in histories or in biology or in astronomy, and an introductory course could have no finer product than this awakened enthusiasm. But it is not enough for the student to develop this first appreciation for literature or for physics; appreciation develops into literary criticism or into an understanding of the methodology of the science. The second stage of educational growth inquires why this novel is well written or why this physics or history is sound. Finally just as appreciation develops into criticism, so criticism gives way to foundational studies, to the principles of mathematics, the metaphysical basis of the sciences, and the aesthetics of the art object.
There is a line of natural organic development which any early enthusiasm takes in an educational program, an evolutionary relationship among the arts and sciences as they move into wisdom, towards the generalization of causal influences or foundational studies in what has been the initial subject of wonder and analysis. English studies have a consecrated terminology to designate this progression: appreciation, literary criticism, and aesthetics; but it is a pattern common to all the arts and sciences if they are allowed to develop under their own intrinsic dynamism.
It could be the same for a humanistic education whose focus would include a concern "to distinguish between a bad world and a good one, and some notion of the ways in which one might be turned into the other."25There would be the initial stage of a developing interest and sensibility, of awareness and a feel for the human condition, of a sense of human solidarity and the density of human life, of the complexity of this life in its joys and pains
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This developed sensitivity for the lot of the poor and the endless misery of the oppressed and exploited will lead naturally to those life-and-social sciences which are both descriptive of the human environment and critically analytic of the economic, social, historical and ideological structures which have brought them about. Appreciation for the human situation leads inevitably to questions about the influences which have made such a life actual for so many.
Thirdly, just as appreciation gives way to criticism, criticism gives way to those more general studies which involve the foundations of human life, its value and its direction: social ethics, jurisprudence, and moral theology, by which an evaluation of the situation once experienced and analyzed can be obtained and the imperatives for action discerned. One of these stages cannot substitute for another. A social ethics with little knowledge of economics or political science is empty, but economics or political science without any social ethics is blind. The humanistic development within the students of a passion for justice must have all three stages of its internal evolution: a sensibility to the human condition moving into the social and life science by which this condition is described and analyzed and finally into the ethical and moral wisdoms by which it is finally weighed and acted upon.
This, then, is my basic argument: that the university precisely as such should possess this orientation towards social justice both in the sensitivities and skills which it imparts to its students and in the order of the curriculum by which this finality is attained; that this orientation is consequent upon its very commitment to disciplined humanistic education whether in the undergraduate or the graduate schools or in the schools of professional education; that this orientation is original in its urgency with our century, but native to the single continuous purpose of the university in light of which it has periodically reformed its basic education radically, whether in the Middle Ages or in the Renaissance.
Boston College --Office of University Mission and Ministry http://www.bc.edu/offices/mission/I should argue as a corollary of this conclusion that not only should the university be so concerned about social justice, but that there is a unique place which only the university can occupy in this more general care for justice; that the university offers, as no other institution can offer, the reflective atmosphere and the broad range of studies which can awaken and refine humane sensibilities; that it possesses an organization of scientific courses by which the issues in social justice can be carefully considered; and that finally, a Catholic university demands from its students those foundational studies, theological and philosophic ethics, by which sensibility and knowledge are grounded in their presuppositions and brought into an integration with Christian life and the commitments of holiness.
It is here that the solemn teaching of the Church meets the humane concerns of the university. What Christ preaches and embodies is the Kingdom of God--that God might permeate and direct the understanding and the affectivity of human beings. From the time of the great Hebrew prophets, the Kingdom of God embodies a just social order, while the influence of sin lives in its negation. The university moves against injustice as it does against the inhumane. The Church moves against injustice as it does against sin and the denial of God. In the conjunction of both, is found that purpose which the great Spanish humanist, Juan Luis Vives used as a definition of the "arts of humanity" and with which he shaped the Renaissance's reform of Christian liberal education: the humanities are, he wrote, "those branches of learning (disciplinae) by means of which we separate ourselves from the way of life and customs of brutes and are restored to our humanity and are raised towards God
Himself."26 That is not a bad statement for the humane concerns and skills, for the sensitivities, the critical powers and the theological orientation--in a word, for the meaning and the value of what is to be done in a Catholic university. 
